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Introduction  

This policy outlines four key aspects of our approaches to learning and assessment:  

1. Planning: The systems and documents that inform and communicate plans for pupils’ learning 
and development.  

2. Assessment: The methods of recording and reporting assessments and achievements.  
3. Moderation: How we ensure lesson objectives and proposed EHC Plan Outcomes are 

appropriate for each pupil and that the recording and reporting of assessments and 
achievements are accurate.  

4. Measuring and reporting progress: How we communicate with parents and the school 
community about pupil progress.  

Context  

Pupil’s experience at Bardwell School is characterised by fully inclusive, highly personalised learning. 
In 2014, we produced the first draft of The Bardwell Curriculum, a document that differentiates The 
National Curriculum to a level that is appropriate for pupils at Bardwell School. In 2020, we published 
the second edition of our curriculum, updating it to reflect our development as a school across the 
preceding six years. 

The Special educational needs and disability code of practice: 0 to 25 years states that “High quality 
teaching that is differentiated and personalised will meet the individual needs of the majority of 
children and young people.” At Bardwell School we fully support the implications of this statement. 
We believe that high quality teaching, that is differentiated, personalised, and delivered in an inclusive 
classroom where pupils have good relationships with their peers and staff can meet the needs of all 
children and young adults at Bardwell School.  

In practice, a fully inclusive class at Bardwell sees pupils with a wide range of abilities having their 
contributions and achievements celebrated by their peers. Each pupil has a personalised learning 
objective for every sequence of lessons and teachers incorporate speech and language, movement 
(physiotherapy), occupational therapy and other specialist teacher (i.e., Visual Impairment) targets 
within lessons.  

At Bardwell School we have been developing our curriculum and assessments since 2014. Our 
collaborative approach to this has ensured that the school community has ownership of the 
curriculum and that the skills and knowledge of teachers and class-based staff have improved 
significantly. Teachers have a solid understanding of the role of prerequisite skills as vital building 
blocks to future learning.  

We support many of the recent recommendations made by The Rochford Review and whilst we 
recognise there are risks for the sector as the findings are implemented, we believe that the Primary 
School Pupil Assessment paper produced (as the government response to The Rochford Review) will 
enable us to further improve learning and achievement at Bardwell School.  

 

 

 

 



1. Planning  

Teachers produce three documents to detail and communicate planning:  

1. Long-term plan (1): This document is produced in July each year and details the planned coverage 
of the curriculum across the school year. To produce this document, teachers review previous 
summative assessments to gain an overview of previous coverage and achievements. They then 
produce the long-term plan to reflect individual learning priorities from EHC Plan outcomes and 
ensure appropriate curriculum coverage for the year ahead. This is then reviewed and approved 
by a member of the Senior Leadership Team.  
NB: The Bardwell Curriculum specifies timetable weightings (i.e., how often a subject is taught 
each term across the year). Teachers have a high degree of autonomy on the context of the lessons 
being taught, with members of the SLT supporting, moderating, and challenging the teacher 
judgements to ensure the best outcomes for pupils.  
 

2. Lesson timetable (2): This details when lessons are taught each week, along with a brief 
description of the lesson.  
 

3. Planning and Assessment Document (3): This document details individual learning objectives for 
each pupil (along with assessments throughout the term. See ‘Assessment’ below). The body of 
the Planning and Assessment Document details how the teacher has planned for learning to be 
achieved throughout a sequence of lessons, along with the resources required. Each pupil’s 
learning will be differentiated for across the entire lesson. 
 

4. Daily Plan (4): This document informs staff who they are supporting at different points in the 
school day. It also details important information such as personal care or medical needs. Some 
teachers also opt to include information from the Planning and Assessment document, such as 
individual learning objectives and success criteria for each pupil. 

2. Assessment  

Every pupil works towards at least one SMART (Specific, Measurable, Achievable, Realistic and Timed) 
objective over every sequence of lessons. Assessment against the objective is recorded in three places:  

1) Planning and Assessment Document: As detailed above, this document identifies specific objectives 
for each pupil, along with information on how the objective will be worked towards. Success criteria 
for each learning objective is also outlined. This will inform teaching and assessment. Following every 
lesson, staff will detail the support each pupil received in order to achieve their objective. The 
following levels of support are recorded:  

A = Achieved 
U = Unaided 
VP = Verbal Prompt  
GP = Gestural Prompt  
PP = Physical Prompt  

Every objective has a success criteria. For example,  

Learning objective: To be able to count out up to 5 objects from a larger pool of objects. 

Success criteria: 3/4 = A, A x 3 across consecutive lessons = Objective achieved.  



To achieve the above objective, within the lesson the pupil would have 4 attempts to count out up to 
5 objects, if they were correct on 3 out of 4 attempts, they would receive an ‘A’ for that lesson. If the 
pupil achieves As on three consecutive weeks, they would be deemed to have met the learning 
objective.  

NB – A child can receive support and still be assessed to have achieved their learning objective. Taking 
the above learning objective as an example, if the success criteria stated that the child could receive 
two verbal prompts for each attempt and the child received no more than two verbal prompts when 
demonstrating this skill, then we would assess this as being achieved (‘A’). However, if a child needed 
three or more verbal prompts, this would be recorded as a verbal prompt (‘VP’). Similarly, if a child 
required any other kind of prompting outside of what was stated in the success criteria, this would 
inform the assessment (if a child required physical prompting it would be recorded as ‘PP’, for 
example). 

2) Summative Assessments (5): All our pupils have a Multi Me Portfolio. This contains records of 
summative assessments for every sequence of lessons. A summative assessment contains a written 
statement detailing the progress made and whether the objective was achieved and, where 
appropriate, the level of support required to enable a pupil to achieve their learning objective. For all 
learning objectives which are related to EHCP outcomes, a video of the achievement is also included 
to supplement the written assessment.  

Important principle: We believe all pupils must have a sense of achievement and be encouraged to 
recognise their skills and abilities. This means that in all aspects of our approach we celebrate pupils 
achieving objectives, with the level of support they require being significant for us to understand their 
abilities. i.e., we would not say “Joe is not able to count to 5”, we would say “With considerable 
physical and verbal support, Joe was able to count to 5”.  

3) Pupil Progress Reports (6)  

Each term, teachers update Pupil Progress Reports. These reports detail progress against Education, 
Health and Care Plan outcomes, along with other key academic and social/emotional developments. 
The report signposts detailed assessment on Multi Me.  

3. Moderation  

We believe that teachers should be empowered to work with pupils, parents, and other professionals 
to personalise learning. We recognise this is a significant responsibility for teachers and therefore have 
the following support and processes in place:  

a. Internal moderations  

EHC Plan Outcomes: These are usually set to be achieved over an academic year. They are proposed 
by pupils, families and professionals (including teachers). A member of the Senior Leadership Team 
coordinates the contributions and facilitates the Annual Review meeting where these are discussed 
and drafted. The Local Authority then finalises the EHC Plan and outcomes.  

Learning objectives: Lesson plans are submitted to the Senior Leader Team. They then scrutinise 
planning folders to review the learning objectives, ensuring the objectives are SMART and that the 
planning meets our agreed standards (for example, that each pupil is differentiated for throughout 
the whole lesson). Termly reports from Subject Leaders and Advisors share successes in subjects along 
with areas of focus for the teaching team.  



Assessments: Each term (3 times a year), the Senior Leadership Team complete a Multi Me feedback 
(7) exercise. This process reviews the progress made by pupils by comparing the latest assessments 
with assessments from previous years (Multi Me creates a chronology of assessments through a 
pupil’s time in the school), along with ensuring quality and accuracy of the assessment information.  

b. External moderation  

We believe that a highly personalised approached requires the same personalised approach to 
External Moderation.  

We work with the Oxfordshire Special Schools Assessment and Moderation Group (OSSAM), inviting 
senior leaders and assessment leads to sample our assessments and measures. These professionals 
are asked to pass judgement on the quality of our systems and assessments, along with their 
professional judgement on the rate of progress reported and how this would compare in their own 
school.  

Once a year we work with a mainstream partner school, inviting a SENCO or Assessment Lead to 
sample our assessments and measures. These professionals are asked to pass judgement on the 
quality of our systems and assessments, along with their professional judgement on the rate of 
progress reported and how this would compare in their own school.  

The external moderation is completed twice a year with Special Schools, in January and July. It is 
completed once a year with mainstream schools in July.  

4. Measuring and Reporting Progress (Assessment Without Levels)  

The assessments we have produced that underpin The Bardwell Curriculum detail steps of progress 
that are considered for all pupils. It is our knowledge of the pupil’s prior attainment, current skills 
(including Fundamental Skills) and previous rates of progress that inform the judgement as to what 
are appropriate learning objectives and EHC Plan Outcomes.  

There are 3 factors we use to measure and report Pupil Progress:  

Progress against learning objectives: Learning objectives are set based on teachers’ knowledge of 
pupils and their priorities. Subject Leaders oversee these objectives. The % achieved informs whether 
progress made is in line with ‘Planned Progress’.  

Progress against EHC Plan Outcomes: Progress against outcomes is reviewed 3 times a year. With 
families, this takes place twice informally in Termly Review meetings and once in the EHC Plan Review 
meeting. Within school, teachers meet with their SLT Link at the beginning of each term to discuss 
each child’s progress, before the final EHC Plan meeting at the end of the academic year. These Pupil 
Progress meetings enable us to celebrate successes to date and identify where pupils may require 
additional support to ensure that they are making at least expected progress towards their outcomes. 
On an annual basis progress is defined against EHC Plans in the following ways:  

• Progress indicates the outcome will not be met by end of the year 
• Progress indicates the outcome will be met by end of the year 
• Outcome already met  

At the end of the year (or by a date specified on the EHC Plan) outcomes are recorded as:  

a) Met, or  



b) Not met  

Data based on the % of learning objectives and EHC Plan Outcomes being met enables us to 
determine the rate of progress a pupil has made. This is defined as:  

1) Less than expected progress 
2) Expected progress 
3) More than expected progress  

Progress detailed within Pupil Progress Report: In line with our fully inclusive approach, we have 
developed the Pupil Progress Report. This profile enables teachers to comment on developments 
against 6 learning traits: participation, confidence, motivation, consideration, reflection and 
independence. Each trait builds from a ‘strand’ on The Engagement Profile. 

The Pupil Progress Report (6) is used in three ways (to be confirmed).  

1)To share at Termly Reviews and EHC Plan review meetings, teachers use the Pupil Progress Report 
to share which descriptors describe the pupil when they are working at their optimum level and what 
this looks like on a day-to-day basis in learning scenarios in the classroom. 

2) Three times a year, every child’s Pupil Progress Report is updated to reflect their ‘Behaviour, Social 
and Emotional’ traits, as well as capturing their views, those of their peers, families and professionals 
who work with them. Each child’s attainment against their learning objective and EHC Plan outcomes 
will also be updated to reflect current progress. 

3) During our termly Pupil Progress meetings, we can adjust priorities for each child’s teaching and 
learning, both when considering specific outcomes and broader considerations about their learning 
traits (see above).  

Reporting  

Reporting to families  

Families receive detailed termly summative assessments for every learning objective on Multi Me (8). 
These assessments include:  

• The SMART objective  
• The success criteria for the learning objective 
• Video of the learning objective being met (requirement for all objectives linked to outcomes)  
• Description of the activity  
• Text relating to the learning objective and the evidence, using clear, unambiguous language  
• Next steps (proposed)  

Termly Review meetings provide an opportunity for an informal review of progress against lesson 
objectives and EHC Plan objectives. Multi Me provides the basis for these meetings, as well as the 
Pupil Progress Reports. 

Annual EHC Plan Reviews take place in the Summer Term, prior to class changes. These provide an 
end of year opportunity to share progress against EHC Plan outcomes and highlights in other learning.  

Annual Report on Pupil Progress  



Our Annual Report on pupil progress contains the following information: -  

• Details of significant outcomes (i.e. pupils gaining employment) 
• Whole School Data  
• Lesson objectives met  
• EHC Plan Outcome data – Data by keystage  
• Lesson objectives met  
• EHC Plan Outcome data 
• Data by sub-groups (Pupil Premium, LAC)  
• Learning objectives met  

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX 1 – Long Term Plan (extract) 

 



 

 

 

 

APPENDIX 2 – Class Timetable 

 



 

 

 

 

APPENDIX 3 – Lesson Plan (extract) 

 



 

 

 

 

APPENDIX 4 – Daily Plan 

 



 

 

 

 

APPENDIX 5 – L.O Top Sheet (extract) 

 

 

 

 

 



 

 

 

 

APPENDIX 6 – Pupil Progress Template (extract) 

 

 



 

 

 

 

APPENDIX 7 – Multi-me Assessment Feedback TEMPLATE 

 

 



 

 

 

 

APPENDIX 8 – Multi-me Entry 

 


